ABSTRACT
INTRODUCTION
This study is one of several projects initiated at University of Zodhiates, 1988; Quarterman, 1990; Bandura 1997 ).
This 'techno-sociality' appears in either new (inter) active social relationships or in new forms of collective/ distributed subjectivity composing so called "virtual communities." Rheingold (1993) refers to the world created by telecommunications as a "virtual community"
or "global village" (McLuhan) . The description of a virtual community refers to the use of words and images and different meditating multimedia over computer networks to mediate feelings, thoughts, talk, stay in touch, in co creating scientific ideas and reports, publish a novel, or in conducting a meeting. Therefore, while findings about the role of the individual learner in the process of learning have been generated by decades of research in psychology, that has not been the case for the broader world which involved the relationships as we propose.
The work of Bandura (1986) 
Sample
The participants (140 students, adolescents, at the gender, e-mail experience, duration of described relationships)-Demographic questionnaire. The researchers wanted to point it out that before they started to implement this scales and questionnaire they prepared pilot survey in order to modify and adapt them .
One tailed 't' test for paired samples were performed to detect differences in the means for relational satisfaction, intimacy, inclusion, and attraction between CMC and FtF relationships. One tailed 't' test were used because the hypotheses predicted that the means for the variables would be lower for CMC than for FtF. All of the significant changes were in a negative direction, indicating a decrease in scores at the end of the second year from the students' initial scores. Differences were not statistically significant ( p > .05) for the changes in : extrinsic goal orientation; task value; test anxiety; rehearsal; elaboration; organization; critical thinking; effort regulation; peer learning or help seeking. The changes in learning strategies suggest that students who prefer face to face learning as a group were less likely to use some of the strategies that would help them to realize a higher second year grade.
Results and Discussion

Results of the first part of the study
Results for the second part of the study
The results for all four t-test in the second part of the study were significant (p< .05) indicating that there was a significant difference in means for all four variables and that the effects were in the direction stated in the hypotheses. Therefore, all four hypotheses were This study indicates that academic administrators and higher education decision makers may want to further look at ways to improve students' intrinsic motivation and self-efficacy. However, as this study suggests, students who do find affinity for the teacher school experience and enjoy the learning opportunity for its own sake, rather than for some extrinsic reward, actually reap the reward of better grades.
Additional study is necessary to make sense of the impact of self-efficacy on student achievement. Although the importance of self-efficacy is highlighted in the work of Bandura (1986) and others, it is impossible here to disentangle the issue of cause and effect from the relationship of self-efficacy and the second year grade.
Specifically, the difficulty comes from not knowing if the students whose performance had been good in the past were influenced to respond positively to the self-efficacy items or whether positive self-efficacy influenced future performance at the end of the year. What this study suggests is that through data collection activities and use of information from student records, it may be possible to identify students who might be at-risk of negative outcomes at pedagogical faculties.
Furthermore, during studying, the implementing of success factors in building the self-efficacy is stated to be a very important moment, both by teachers and students.
Finally, this study reinforces the notion that research on student learning, especially using of motivated and learning strategy and their comparing through online and face to face learning, has the potential to provide classroom instructors, curriculum designers, and institutional planners with important information for decision making. What is important for teacher educators is that selfregulated learning can help to describe the ways that people approach problems, apply strategies, monitor their performance, and interpret the outcomes of their efforts. Using psychometrically sound instruments, involving students and faculty, and using the results seems an appropriate process for guiding the improvement of learning. closeness. The participants in this study agreed that people also feel more attracted to relational partners with whom they interact in real world settings rather than in virtual environments. The lack of nonverbal cues seems indeed to be the reason for the lower quality of relationships maintained through e-mail.
The authors want to point it out that because only two types of relationships were compared, a sample size of 85 students was sufficient to obtain significant results. The study focused on dyadic, romantic, long-term, crossgender relationships. Because subjects' self-reports were used as a measure for relational satisfaction, intimacy, inclusion and attraction, only perceived levels could be analyzed, and the views of only one dyadic partner were available. The findings are generalizable only to the population from which the sample was drawn.
E m o t i o n i s p r e s e n t i n c o m p u t e r -m e d i a t e d communication (CMC). People meet via CMC every day,
e x c h a n g e i n f o r m a t i o n, d e b a t e, a r g u e, w o o, commiserate, and support. They may meet via a mailing list or newsgroup, and continue the interaction via e-mail.
Their relationships can range from the cold, professional encounter, to the hot, intimate rendezvous. Rheingold (1993) describes people in virtual communities as using the words they type on screens to : exchange pleasantries and argue, engage in intellectual discourse, conduct commerce, exchange knowledge, share emotional support, make plans, brainstorm, gossip, feud, fall in love, find friends and lose them, play games, flirt, create a little high art and a lot of idle talk (3).
In summary, it can be said that at its current developmental stage, CMC lacks both the breadth and depth required for the maintenance of satisfactory, intimate, close inter-personal relationships. This study found close human inter-personal relationships to be too vivid, ambiguous, and multi-channelled to be adequately captured by a single-channelled medium. 
